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FOREWORD 

 

Dear Colleagues, 

We have past the half way point 

on another year of teaching, for 

some of us it has been incredibly 

challenging, for others, it is 

business as usual. In the time 

since we last published, there 

have been many changes upon 

the education sector. We have 

seen the effects government 

policy has had upon Registered 

Training Organisations all the 

way to arguments made on the 

funding of schools. 

But it must be noted that there 

has been some negative 

attitudes arising towards the job 

educators perform, as well as 

the concept of education itself. 

Recently I read an article 

published in 2008 in the British 

Journal of Special Education, the 

author (Jordan) made the 

statement that “We as teachers, 

need to develop the capacity to 

imagine things differently. 

Imagine a Government that 

trusted teachers as professionals 

and allowed them to act as such, 

rather than as technicians” This 

statement had a powerful effect 

on me personally, given this year 

we have had a member of 

parliament openly attack several 

schools, without understanding 

or knowledge of what is going on 

in that area, and, more recently, 

the statement made by one of 

our senators that Autistic 

children are holding others back. 

When I think about this, we 

should not be required to fight to 

make a point, but we have to. In 

saying this, I say to all our 

readers and openly to all 

educators in Australia; keep 

doing the amazing work you do! 

I don’t want to come across as 

writing a critical review of our 

politicians, just recently, the 

Federal MP for my area visited 

my school and I was fortunate 

enough to have lunch and discuss 

education as it currently is. It 

was good to have a civilised and 

intellectual conversation of the 

problems of policy, the stress 

faced by teachers and the 

support that the MP was giving to 

our school.   

In this issue of FACULTY we have   

decided to change our layout to 

provide a more ‘Academic 

Journal‘ feel and  have a range 

of amazing contributors who are 

doing their part to make 

education better. 

We wish you all the best of luck 

for the remaining semester and 

hope you enjoy this issue of 

FACULTY. 

Yours in Education, 

Nathan Watts 
BEd(Sec), AssocDeg.A&VocEd, DipCsl, DipMgt, 

Cer t.TAE 

Director: FACULTY 

CONTRIBUTORS  
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Sclafani, Danielle Pritchard.  

FACULTY TEAM  

Nathan Watts – Director 

Dr Patrick Delaney – Quality 

Coordinator 

Orry Gravolin – Communications 

Coordinator 

Tristan Williams – Marketing 

Coordinator 

Ruth Alder – Editor 

Emma Mathews - Editor 

 

 

  



3 

CHANGES AND CHALLENGES: IS OUR EDUCATION SYSTEM 

EQUIPPED TO PREPARE STUDENTS FOR A BRAVE NEW 

WORLD? 
BY ERIN CANAVAN 

Early philosophers and political 

luminaries often lauded 

education as the catalyst for 

affecting profound global 

change. In contemporary 

Australia, however, education’s 

global focus has shifted from 

affecting change to inciting 

competition. Educational 

authorities justify the current 

performative culture of 

education as the vehicle for 

students to engage and prosper 

in society, and ultimately, to 

compete in a globalised world 

(Australian Curriculum, 

Assessment and Reporting 

Authority [ACARA], 2010). The 

rhetoric surrounding this future 

focus has had a profound impact 

on the context and purpose of 

teaching and learning in 

Australia. As such, this essay will 

problematise the culture of 

national education through two 

lenses: changes and challenges in 

education and changes and 

challenges in building the world 

to which we aspire, and in doing 

so, uncover fundamental 

systemic paradoxes and 

confronting truths about the 

efficacy of Australian education 

in preparing students for their 

futures. 

An examination of changes and 

challenges in education is not a 

discrete process; the contested 

nature of education currently 

means that they are inextricably 

tied. Although my professional 

experience so far is limited, I 

have come to realise that 

contextualising changes in the 

national education system is best 

articulated not in terms of what 

is, but what should be. Across my 

practicum placements, I have 

consistently observed pedagogies 

that are shaped exclusively by 

mandated requirements, 

creating an environment of 

pressure, accountability and 

ultimately, a ‘future’ focus that 

is short-term, narrow and 

predicated on a universal ideal 

of success. This paradigm has 

barely shifted from my 

experiences at school, leading 

me to the conclusion that, in a 

world that is changing so rapidly, 

education has become stagnant. 

Even though Australia’s 

education system is touted by 

many as dynamic, inclusive and 

intellectually rigorous, the 

consistency borne of uniform 

performance expectations 

highlighted to me a need for 

transformative change. However, 

this need for change is 

complicated by the competing 

discourses that shape our 

education system. The 

prominence and pressure of 

standardisation and the 

concurrent, ironic emphasis on 

differentiated practice has 

created a system that is clouded 

by competing priorities. 

Therefore, the ambiguity of 

values in our education system 

foregrounds the need for 

significant change to create 

clarity of purpose. 

Furthermore, the intimate 

connection between changes and 

challenges in our education 

system is particularly prominent 

when examining the degree to 

which social issues are 

acknowledged and addressed. 

Such a narrow focus on 

accountability, data collection 

and qualitative achievement in 

education has insidiously 

impacted the attention given to 

social issues. Indeed, McGaw (as 

cited in Atweh & Singh, 2011) 

suggested that even though data 

from standardised tests indicates 

that Australia has a high-quality 

education system, it performs 

less well in dealing with issues of 

educational inequality. In my 

practicum settings, the notion of 

equality has commonly been 

viewed as something 

automatically addressed by 

legislation, creating the 

misperception that nothing 

further needs to be done to 

optimise access, participation 

and achievement in education 

for students with special needs. 

Furthermore, I have observed 

that students with special needs 

who are educated in inclusive 

settings are often negatively 

stigmatised by classroom 

teachers. As such, these students 

tend to adjust their performance 

and participation in class in 

accordance with the teacher’s 

expectations. Thus, the need for 

change in education clearly 

extends beyond the academic 

sphere. 

An examination of change in 

relation to building the world to 

which we aspire is underpinned 

by an understanding of the 

nature of global change itself. In 

a world that is increasingly 

diverse and rapidly developing, 

formal education cannot possibly 

claim to teach children 

everything they need to know. 

While ACARA (as cited in 

Casinader, 2016) claimed that 

the Australian Curriculum 
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addresses the knowledge, 

understanding and skills needed 

for life and work in the 21st 

century, I would argue that the 

linearity of the curriculum belies 

the constantly changing and 

inherently dynamic nature of the 

world in which we live. However, 

as teachers we can manipulate 

the context and practise of the 

curriculum in order to heighten 

students’ sense of position in the 

global context. Using an activity 

like a role play that considers 

both students’ roles and 

responsibilities in the world and 

key developmental 

considerations, like technological 

evolution, in conjunction with 

curriculum content might give 

students a more authentic 

understanding of global change 

and their role within that. As 

such, while the concept of global 

change is difficult terrain to 

traverse with students, it can be 

achieved without tokenism or 

passive engagement. 

While the notion of ‘inclusive 

aspiration’ suggested by creating 

the world to which we aspire is 

admirable, it is a challenge in 

and of itself.  Constructing a 

‘cohesive,’ inclusive world 

cannot be a global endeavour, 

simply because we strive to 

foster a sense of self-

determination in our students 

that is entirely unique – I 

pluralised ‘future’ in my 

introduction for this very reason. 

For example, again based on my 

experiences in special education, 

the world to which some 

students aspire might be gainful 

employment and a sense of 

subjective well-being. As such, it 

is critical that we use our role as 

classroom teachers to 

acknowledge and celebrate the 

inherently unique and diverse 

futures and opportunities that 

are presented to our students. 

This might be achieved through 

parental involvement and, when 

appropriate, tailoring contexts 

for assessment and learning 

activities to reflect students’ 

specific post-school goals and 

aspirations. In spite of the 

difficulty of creating a 

universally inclusive world, 

teachers can advocate the 

potential and possibilities 

present for all students in their 

post-school lives. 

Therefore, an examination and 

analysis of changes and 

challenges in national education 

has revealed significant tensions 

in terms of a ‘future focus.’ 

While affecting significant 

change to such intransigent 

discourses is undoubtedly an 

incremental process, it is 

imperative that our parochial 

systemic views of education are 

broadened. Ultimately, we need 

to strive for an educational 

paradigm that focuses less on 

competition in a globalised world 

and promotes the individual’s 

ability to contribute to, 

participate and learn in a world 

that, despite perennial change, 

really is what they make it.  
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UNIQUE EDUCATION MODEL GIVING YOUNG GIRLS A SECOND 

CHANCE  
BY TAYLA SUDALL 

Carinity Education Southside is 

an all-girls secondary school in 

Sunnybank, Brisbane. The school 

is working tirelessly to help give 

at-risk young women a second 

chance at completing their 

secondary education in a non-

mainstream school environment.  

Carinity Education Southside 

aims to remove the barriers to 

education that some young 

people feel, and rather targets 

the intellectual, social, spiritual, 

emotional and ethical 

development of the young 

women who attend the school 

through individualised programs 

and an unconditional positive 

regard mentality.  

A dedicated and passionate team 

of teachers, youth workers, 

counsellors, vocational education 

coordinators and volunteers 

staffs the school. Both a teacher 

and a youth worker are in every 

class so as to give the students 

the best opportunity at getting 

the support and attention that 

they require.  

Students at Southside are 

encouraged to call staff by their 

first name which according to 

teaching staff from the school, 

helps the students to feel 

comfortable and respected 

within the school environment.  

The cohort at Carinity Education 

Southside consists of at-risk 

young ladies who have struggled 

to complete their secondary 

schooling in a mainstream 

environment. The school takes 

on many students who have 

come under the care of the 

Department of Child Safety, 

students who have been 

mentally, physically or 

emotionally abused, young 

mothers, students who suffer or 

have suffered from alcohol and 

substance addictions as well as a 

large number of Indigenous and 

Torres Strait Islander students.  

Students at Carinity Education 

Southside are supported in a 

multitude of ways including 

counselling services, links to 

accommodation services, 

Centrelink, weekly GP clinics, 

transport as well as being 

provided with a nutritious meal 

and snacks every day. Students 

can also have individual 

timetables tailored to suit their 

learning needs.  

The school recently underwent a 

$3.7 million upgrade and 

extension to ensure that the 

students are being provided with 

the best possible resources to 

then also ensure their success.  

Although there has been a 

remarkable drop in the number 

of teenage pregnancies in 

Australia, the issue still exists. 

Searchlight Inc. has been funding 

a ‘Family Centre & Crèche’ that 

is under the same roof as the 

school. The Crèche offers free 

child care services, early 

education and transport for 

children aged 6 weeks to 5 years.  

The Southside Family Centre and 

Crèche currently has six children 

under their care with more 

expected to enrol throughout 

this year as the school at present 

has nine students who are 

expecting babies this year.  

Speaking with Queen, a current 

Year 12 student and young 

mother, it is clear to see how 

important the crèche is in 

regards to supporting these 

young women and their children. 

Queen says, “The Southside 

Crèche provide my child with a 

safe place where he can learn 

and interact with other children 

and staff. Having the 

opportunities and support that 

the crèche provides has made my 

school years here at Southside a 

breeze as both me and my son 

trust and love the crèche 

family”.  

 Queen also acknowledged that 

the crèche being under the same 

roof as the school means that 

she never feels worried or 

anxious while she attends her 

classes. 

“For parenting students such as 

myself, we’re extremely 

privileged to be able to learn and 

receive the support that is 

provided to us through the 

Southside Crèche” says Queen.  

HPE teacher, Simone Kerr-

Stevens has begun trialling a new 

program at the school called the 

‘Transition Group’. Ms Kerr-

Stevens says “the program helps 

to introduce the students to our 

school family slowly to help 

make the educational program 

more personal”.  

Students in the Transition Group 

participate in a range of 

activities such as learning about 

healthy minds and healthy 

bodies, life skills, art, 

hospitality, drumming and a bit 

of yarning.  

In addition to the Transition 

Group, there is also a learning 

and skills program run through 

the school for the junior years 

called ‘Service Education’.  
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Kameshree Naidoo is the teacher 

at Carinity Education Southside 

behind the Service Education 

program and she says that 

instead of teaching the 

curriculum in the junior years, 

she has taken a focus on creating 

learning platforms that address 

the social and emotional needs 

of the young people whilst also 

embedding needed elements of 

the curriculum. 

Through a wide range of 

programs offered to the junior 

students, Ms Naidoo has created 

a way of learning that certainly 

engages the younger students. 

Since 2014, Ms Naidoo has been 

taking the junior students to 

participate in yoga sessions and 

horse riding amongst other 

therapeutic activities.  

In recent years, the junior 

students have been able to 

volunteer with The Pyjama 

Foundation as well as 

participating in the 

Scouts/Adventurer program. 

Carinity Education Southside 

have now permanently included 

Scouts as part of the junior 

curriculum, making them the 

first school to begin this 

initiative in Queensland.  

The relaxed method of teaching 

combined with the unconditional 

positive regard given to students 

at Carinity Education Southside 

has indeed seen some positive 

results, with six out of the 

eleven Year 12 students sitting 

the QCS test last year and every 

student graduating with one or 

more VET certificates that they 

had obtained through the school.  

2016 graduate, Shari, says 

“before attending Southside I 

didn’t attend school much, I 

hated school”. Shari says that 

enrolling at Southside renewed 

her attitude towards school and 

that after she moved to 

Southside, she found herself 

actually wanting to go to school. 

Shari now plans on studying a 

nursing degree since completing 

her secondary studies and also 

obtaining a Certificate II in Visual 

Art while at Carinity Education 

Southside.  

The school at present, has seven 

Year 12 students who are 

undertaking traineeships with 

various organisations as well as 

six students from both Year 11 

and 12 who have enrolled in 

TAFE courses outside of the 

school to complete at the same 

time as their secondary studies.  

Students may also choose to 

study Certificate II in Visual Arts, 

Certificate I and II in Hospitality, 

Certificate II in Business or 

Certificate II in Community 

Services so that they may leave 

the school not only with a senior 

certificate but also a 

qualification in the area of their 

choice.  

The motto at Carinity Education 

Southside is that ‘every young 

woman has a right to education’, 

through special services 

combined with empathetic, 

passionate staff members and a 

willingness to understand and 

support, the girls from Carinity 

Education Southside are given 

the opportunity to explore their 

education, be treated as adults 

on equal ground as well as 

finding the stability in their lives 

that so many young people are 

seeking.  
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TRENDS IN EDUCATION 
BY GERARD STEVENSON. DIRECTOR. WELL IMAGINE THAT PTY LTD FOR ALL YOUR TECHNOLOGY NEEDS 

COMING SOON TO A 

CLASSROOM NEAR YOU 

Two things happened in 2016 

which will dramatically affect 

the way we teach and we learn. 

You might have noticed groups of 

people standing around in parks, 

congregating at intersections and 

coming together in certain parts 

of shopping centres. Authorities 

became alarmed when some 

people stepped from the 

sidewalk in front of moving cars, 

oblivious to the danger. There 

were reports of car accidents 

because drivers were 

preoccupied, looking all around 

but not watching the road ahead 

or other motorists. In each of 

these cases these people were 

all doing things with their mobile 

phones. But they weren’t talking 

on the phone. They weren’t 

texting either. What was going 

on? 

IT WAS  A WORLDWIDE 

PHENOMENON. 

More than 500 million people 

around the world downloaded 

Pokémon Go. For quite a few 

years now Augmented Reality 

(AR) has threatened to break out 

from its status as an interesting 

technology into mainstream 

adoption. All of a sudden, with 

Pokémon Go, augmented reality 

was mainstream. 

WHAT IS  AUGMENTED 

REALITY? 

AR is the projection of virtual 

images over the real-world. It is 

easily accessible because it is 

available on a student’s mobile 

phone. It is interactive and can 

be highly engaging (and what 

teacher doesn’t strive for that?). 

And as Pokémon Go so 

eloquently and dramatically 

demonstrated, it can attract a 

huge audience. It is for this 

reason that we expect major 

international companies like 

Google to be watching the 

Pokémon phenomena closely. 

THE OTHER BREAKTHROUGH 

There was a second 

extraordinary technological 

breakthrough in 2016. I was in 

our local shopping centre the 

other day and noticed a new 

store had opened. It has only 

opened in the last few weeks and 

was already attracting quite a 

crowd. Interestingly it was not 

selling clothes, food, or 

technology. However, it was 

chock-a-block with technology. 

Buy a ticket, don a facemask and 

all of a sudden you can take a 

rollercoaster in the sky, visit the 

long lost city of Atlantis or swim 

with mermaids. It’s Virtual 

Reality. And it’s here! And it’s 

NOW! 

VIRTUAL REALITY (VR)  

HASN’T TAKEN OFF IN 

EDUCATION... YET.  

There are barriers to its 

implementation. Like any 

dramatic, technological change 

there will be resistance from 

some teachers and from some 

administrators. Yet, we would 

expect the avalanche of support 

from parents and, in particular 

from students, to brush this 

resistance away easily. 

 COST W ILL BE AN 

IMPEDIMENT.  

It is anticipated that school 

libraries will set up VR pods 

where small groups of students 

can access the facemasks and 

journey throughout the world 

and the universe. The real 

breakthrough will be, though, 

when a whole class can take a 

trip together. Or for that matter, 

why not take the entire school 

on a virtual reality trip to Mars? 

 THE FLOOD 

A year or two ago that may seem 

just unrealistic but 2016 saw a 

flood of new gadgets come onto 

the market. They are cheap, 

starting at $10 or $15 each. And 

if that’s too much per student 

you can go on to YouTube and 

get the design template to make 

your own. Then all you will need 

is a piece of cardboard, scissors 

and your mobile phone. 

 IT’S  JUST A PIECE OF  

CARDBOARD 

The most popular of these 

gadgets is Google Cardboard. It 

turns your mobile phone into a 

virtual reality interface. And 

only costs about $15. More than 

1 million students have already 

used the glasses and, given the 

amount of VR glasses under 

Christmas trees last year, expect 

to see VR technology popping up 

in classrooms all across Australia 

soon. 

 GO ON AN EXPEDITION  

It’s not just the cheapness of this 

technology that will see it 

introduced into classrooms 

rapidly. Google have an app 

called Google Expeditions. 

Teachers  can take your students 
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on a field trip virtually anywhere 

in the world or the universe. 

With this technology you can go 

inside the body, inside the brain, 

back in time and forward in 

imagination.  

Google is not the only major 

player in this remarkable 

technology. Samsung is there 

with Gear. In October 2016 Sony 

released PlayStation VR. Granted 

that this is focused on gameplay 

but it sets the standard for what 

students will want and expect in 

their classrooms. Needless to 

say, expect the software and 

education apps available to flood 

the market. 

 WHERE TO SEARCH  

We expect there will be an 

emerging trend towards making 

your own apps for VR. In the 

meantime, you may like to 

search with the following 

keywords Gear VR, Oculus Rift, 

Google Cardboard. Google 

Expeditions. A blog dedicated to 

VR in education is Unimersiv. 

Please contact me your 

experiences with AR and VR, so 

we can share them around. My 

email is 

todaysschoolsmelbourne@gmail.

com 

ABOUT THE AUTHOR  

Gerard Stevenson. B. Theol. T.C. is the 

Director of well imagine that pty ltd. He 

has over 40 years experience in 

education in and outside the classroom. 

In the past 15 years he has worked with 

interactive technologies, in particular the 

use of interactive whiteboards as a 

teaching tool. He is also the Director and 

Producer of a community television series 

called Today’s Schools, which focuses on 

the fantastic things that teachers are 

doing in their classrooms in Melbourne 

schools. Gerard recently became a 

ventilator dependent quadriplegic 

following an accident at home. This 

article was written using Dragon Nuance 
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AN OPEN LETTER TO PARLIAMENT 
BY ORRY GRAVOLIN 

Dear Members of Parliament and 

Senators, 

This year, unfortunately the 

noble profession of education has 

been subject to the whips and 

scorns of ignorance. This 

attitude promulgates distrust 

towards those who work very 

hard to bring up the next 

generation of adults to make 

meaningful impacts on society. 

So in this regard, I pen this open 

letter to our politicians, in hope 

that they will think before they 

speak and support the great work 

my peers do. 

Firstly, at the start of this year, 

a member of parliament thought 

it appropriate to make the 

comment asking if teachers were 

“back at work this week, or are 

they 'lesson planning' from home? 

Let me know exactly”. Needless 

to say the backlash for such 

comments was highly critical of 

the ignorance of Mr Lamming. 

Not more needs to be stated but 

I will address these points. 

Firstly, many teachers only get 

paid for the hours they are 

teaching (on average 5 a day) yet 

many come in at least an hour 

earlier and leave an hour after. 

Not to mention the amount of 

work they bring home and do. My 

partner is a teacher and I have 

clocked them doing an extra 30 

hours at home one week. 

Secondly, not all teachers get 

paid over the holidays. 

Depending on the situation which 

they are in, some schools finish 

teachers contracts one or two 

weeks before the end of the 

school year, and even though 

they have a contract for the next 

year, they do not get paid over 

the holidays. Mr Lamming can 

you imagine having to go for 

eight weeks without pay? To say 

your comments are to encourage 

discussion are highly fraught with 

error. If you wish to encourage 

discussion perhaps ask teachers 

what they feel they need to 

make their work less stressful 

and more secure. 

My second point I would like to 

raise, comes once more from Mr 

Lamming. In March, you publicly 

attacked three Queensland 

Schools (Loganlea, Upper 

Coomera and Spinifex State 

College) in Parliament. None of 

these schools are in your 

electorate and your attacks on 

them were based on skewed 

information. So let us address 

these. 

Your argument that the schools 

had low OP achievement scores 

and Gonski funding did nothing 

to help them with these scores is 

so misinformed, it is not funny. 

One flaw in your argument is 

that the OP system is being 

phased out, it is known to be 

inequitable and only 28% of 

students use these scores to 

enter a university course. Next 

on the line is the fact that you 

assaulted Loganlea State High 

School for having only 17 out of 

80 students attain an OP score. 

Honestly I see no issue with 

students preferring not to get an 

OP, many student are creating 

their own pathways for their 

future, the number of students 

choosing to undertake an OP 

pathway has nothing to do with 

the school’s ability to operate 

effectively. But seeing as you 

like using data to justify your 

argument that the funding is not 

going anywhere, then how about 

looking at these statistics. Did 

you that since 2014 Loganlea 

State High School has been one 

of 16 school across Queensland 

to achieve 100% senior student 

exit with a QCE and at least one 

completed Vocational Education 

Certificate. 

When you argue, that the Gonski 

funding has yielded poor results 

in NAPLAN testing, you are once 

again making a statement based 

on highly skewed data. Teachers 

at every school work hard to 

overcome student difficulties 

with literacy and numeracy, 

though one thing that always 

needs to be considered is the 

composition of the student body. 

There are many factors which 

weigh heavily on educational 

attainment and meeting 

government approved 

benchmarks. The students taking 

the test, may at no fault of their 

own be subjected to inherent 

disadvantages which research 

has pointed out can differentiate 

them from their peers. These 

include: English as a Second 

Language/Dialect, Disability, 

Socio-Economic Status and, their 

family situation. Teachers work 

hard to bring these students to 

the same level as their peers, 

though they cannot work 

miracles and expect a student 

who is new to the English 

language to write a stunning 

essay using all the correct 

procedures of the English 

language in a short amount of 

time, nor can we expect a 

student in year 7 who is 

functioning at a year 3 level to 

make the four year jump before 

NAPLAN. They can only do our 

best. 

I know people who work at the 

schools targeted by Mr Lamming, 

and they were absolutely 

outraged to hear the comments 

he has made. 
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The third point I am going to 

make is the comments recently 

made with Senator Hanson. 

Politician’s jobs are to represent 

the views of their constituents 

and affect positive change. In no 

way is it their job to make 

discriminatory comments, 

especially about students who 

have a disability. Suggesting 

segregation is a dangerous notion 

and flies in the face of research 

on inclusive education. To 

summarise for you all, inclusive 

education works. 

Making a statement that students 

with Autism are holding their 

peers back, is stupid to say the 

least, each teacher regardless of 

mainstream or special education 

are required to differentiate for 

each and every individual under 

their care. So catering for the 

additional needs of students 

should not be a major point of 

argument here. Saying that they 

are disruptive is also ridiculous, I 

dare you to walk into a 

classroom and tell me that the 

Autistic child is the only one who 

is being disruptive. 

The statements you make also 

shows you lack a basic 

understanding of how the 

education system works. Firstly, 

when a student is diagnosed with 

a disability (specifically: ASD, 

Intellectual Impairment, 

Hearing, Physical, Visual and 

Speech-Language) they have to 

undergo a process to determine 

their functioning at school and 

the level of adjustments they 

require. If a student does not 

meet ‘criteria’ they are then not 

provided the additional funding 

and deemed to be able to 

support themselves in 

Mainstream. There are plenty of 

students who fall under these 

categories who meet criteria, 

but they function at a higher 

level and can be supported easily 

in a mainstream classroom. I 

would like to provide you an 

example of such a student, with 

ASD, he is the Director of this 

publication and went through 

high school with limited support, 

completed his Bachelor and 

Associates Degree last year, now 

a teacher and is doing his Master 

of Education, please explain how 

he held back his peers? 

The next point is that students 

with disabilities are supported 

based on their level of need. 

There is a large number of 

students who can be supported 

in mainstream classrooms with 

little duress to their teachers. 

Most schools also have their own 

surrogate special education 

program, which provides smaller 

classes for these students to 

achieve success at their own 

levels in.  

Using the argument that teachers 

agree with you on this matter, 

that they are ill equipped to deal 

with the additional needs of 

students with disabilities is 

illogical. In 2013 the ABS stated 

that 8.3% of students in 

Australian Schools have a 

disability, for a typical class, this 

represents only two students 

who have a disability. With 

support of a teacher aid and 

peers, these students can be 

easily integrated into a 

mainstream class. 

Sadly though it is true that many 

teachers do not know how to 

effectively cater to the needs of 

students with disabilities. This 

does not preclude that they 

should not be in mainstream. In 

a typical university teaching 

course (with no special 

education major), prospective 

teachers only undertake one or 

two units which superficially 

cover the topic of students with 

disabilities. This could be 

addressed by changing the 

requirements of teacher 

education courses. We can also 

overcome these problems by 

initiating professional 

development programs to 

support teachers build these 

capabilities. This is where need 

based funding is essential. To 

throw all students in the too 

hard basket and segregate them 

is in essence a violation of AITSL 

standards 1.1 & 1.5. 

So to all of our politicians, I 

leave you with a parting 

message. Next time you want to 

make a statement about 

education, students with 

disabilities or the effectiveness 

of teachers. Visit a school, talk 

to actual teachers and do your 

research.  
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COMPULSORY EDUCATION IS CONTRARY TO EDUCATION 
BY LUIS RIESCO 

Compulsory Education requires 

the demand of a result. A 

mandate without the demand of 

what is mandated is a 

contradiction. The demand of a 

result must be accompanied by a 

punishment. If you do not want 

to stimulate or incentivize 

someone to do something it is 

not enough to offer him or her a 

prize for doing what you want 

him to do, it is necessary to 

punish him for not having carried 

out what was ordered to him. To 

incentivize someone to do 

something it is enough with let 

him know that there is a prize 

for the action, if he does not do 

what is asked, there is no prize, 

but the obligation is intrinsic to 

the punishment.  

Many years ago psychology 

proved punishment is one of the 

worst method to educate a child, 

it produces unwanted, negative 

behaviour, and in general it does 

not produce good results.  

But that is not the worst. In 

education, confidence, or self-

esteem, is essential. This is the 

fuel of development, education 

is a process of development, and 

confidence is the fuel of this 

development. Someone who is 

sad, discouraged, closed in on 

himself, does not want to go out, 

and does not want to do anything 

will not learn anything. In order 

for one to develop himself, it is 

necessary to act, and without 

confidence there will be no 

action. Confidence is the fuel of 

the development, since action is 

needed for development to take 

place, and without confidence 

there is no action. Punishment, 

which is intrinsic to Compulsory 

Education, results normally in 

effects such as frustration, 

decrease of self-esteem, the loss 

of confidence, seeing oneself as 

a failure when compared to 

others, feeling useless, and 

powerless. That makes school 

and studying hated, when the 

reality is actually the opposite, 

that learning releases one’s inner 

potential, it’s enriching, it is 

enlightening, it produces 

rewards, success and in general 

brings prosperity and life to 

one’s own life, the school, and 

the education system, with 

Compulsory Education, harms all 

these facets of the life.  

A good education should be 

about offering, permitting, 

allowing for opportunities, and 

not about forcing, demanding, 

condemning nor labeling. It 

should stimulate, and let it up to 

each student’s nature. If he or 

she does not want something, 

then nothing is received. 

Confidence is essential for 

development, and school 

weakens it. That’s why I say that 

Compulsory Education is contrary 

to education. 

However, Compulsory Education 

is contrary to education in other 

ways, too. The demand of a 

result is contrary to one of the 

most important educational 

principles, which is the fact that 

everyone develops at their own 

learning rate. This principle is 

written in every single book of 

developmental psychology, and 

it is incorrectly applied in the 

system. Certain qualities in the 

mind do not develop caused by 

the professor saying “let’s go, do 

it right”, rather it’s the outcome 

of the fact that certain changes 

take place in the brain, and the 

assimilation of the information. 

In the same way a plant cannot 

be made to grow by stretching it, 

a child will not learn and develop 

by forcing him, for example, 

tying shoes. As a plant, the only 

thing one can do is to provide 

the necessary conditions for the 

development to happen by itself. 

The freedom to play and interact 

with the reality, and so the 

student assimilates the 

perceptions, elementary 

concepts that are the base of the 

knowledge formation process. 

Curiosity, imitation, desire, and 

passion are certain elements 

that guide the developmental 

experience in a spontaneous 

way.  

To demand that a student study 

mathematics from 9 in the 

morning to 10, then changing to 

music, and later to language, is 

like saying to someone, “Okay, 

now you are going to eat 

chickpeas, you are going to start 

at this time, and you will stop 15 

minutes later, and you will eat 

400 grams, later you stop and 

start to eat banana, and eat 2 

bananas and you have to finish in 

8 minutes.” All of this would be 

ridiculous, because is each 

person knows if he or she is 

hungrier, less hungry, if more or 

less is wanted, or if he or she 

wants to eat earlier or later. This 

is what happen with education, 

the system tells people what 

they have to study, in what way, 

and for how long they have to 

apply to a subject. The 

education process is corrupted, 

the natural rate of learning of 

each one. In the mind there are 

certain elements applied to 

learning. There are ones which 

determine the spontaneous 

process of development. For 

example, attention, the 

cognitive quality of the mind to 

pay attention to something. 

Sometimes it takes time to gain 

focus, once it is gained, you 
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want to take advantage, but 

school says mathematics is from 

09 to 10, and then when you are 

focused and finish, all of that 

inhibits the natural process of 

learning, and development. 

Another key is for example the 

Domino effect of interest, the 

interest that lead to a sequence 

of study, one thing leads one’s 

interest to another thing, with 

the rigid structured education of 

the system it is impossible to let 

the natural process of 

development and learning to 

flow.  

Maybe Compulsory Education is 

necessary but the way in which it 

is applied is very bad, and should 

be applied according to the 

principles of development and 

keys of the learning process. 

Until then, the system will keep 

having some wrong things.  
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CHALLENGES AND IMPLICATIONS OF SOCIAL 

CHARACTERISTICS IN STUDENTS WITH AN AUTISM SPECTRUM 

DISORDER ON TEACHING AND LEARNING 
BY NATHAN WATTS 

INTRODUCTION 

Autism is described as a 

spectrum, with each individual 

having unique and individual 

needs despite sharing similar 

diagnostic characteristics 

(Schriber, Robins & Solomon, 

2014). Considered in the 

Diagnostic and Statistical Manual 

of Mental Disorders- Fifth edition 

(DSM-5), as a 

neurodevelopmental disorder 

(APA, 2013), the condition is 

characterised by difficulties with 

social communication and social 

interactions and, behavior that is 

considered restrictive and, 

repetitive (Tsatsanis, & Powell, 

2014). 

This paper focuses on some of 

the unique social characteristics 

that students diagnosed with an 

ASD may experience and analyse 

the challenges and implications 

that these characteristics have 

upon teaching in a classroom and 

the learning of the student with 

an ASD.  

CRITICAL ANALYS IS  OF  KEY 

LEARNING CHARACTERIS TICS  

SOCIAL CHARACTERISTICS  

In recent years, several  studies 

have inferred that the social 

characteristics, particularly, 

social deficits, are a defining 

factor characteristic of ASD 

(Syriopoulou-Delli, Agaliotis, & 

Papaefstathiou, 2016; Williams 

White, Keonig, & Scahill, 2006). 

In essence, individuals with an 

ASD interact and operate on a 

differential social cognitive level 

compared to their neurotypical 

comparison peers (Humphrey & 

Symes, 2010; Trevisan & 

Birmingham, 2016). The DSM-5 

(APA, 2013) specifies that 

persons diagnosed with ASD have 

deficits in their ability to 

develop, maintain and 

understand relationships. 

Social characteristics of 

individuals with ASD often focus 

on deficits or abnormalities (in 

comparison to neurotypical 

peers), the first part of the 

criterion in the DSM-5, specifies 

that there is deficits in social 

and emotional reciprocity skills 

(APA, 2013). According to Müller, 

Baumeister, Dziobek, 

Banaschewski & Poustka (2016) 

deficits in emotional recognition 

skills are an etiological factor in 

social functioning of a person 

with an ASD, as such the inability 

to read the emotional cues of 

their peers can hinder their 

ability to make meaningful social 

bonds. Humphrey, & Hebron, 

(2014) go further to suggest that 

due to the deficits in emotional 

recognition and social cognition, 

individuals with an ASD are more 

susceptible to bullying within 

their peer groups. The outcome 

of such social and emotion 

recognition difficulties may 

include: an inability to read 

facial emotional cues to 

determine a person’s emotional 

state in response to a stimulus 

(Cassidy, Ropar, Mitchell & 

Chapman, 2014), thinking from 

an egocentric bias when 

responding to others and tasks 

(Begeer et al., 2015) and, lacking 

an ability to build and maintain 

relationships. 

Building relationships often poses 

a challenge for individuals with 

an ASD, often they operate at a 

level that is a few years behind 

their peers (Lord, Cook, 

Leventhal & Amaral, 2000) these 

challenges are contributed to by 

the difficulties in 

social/emotional reciprocity, 

communication and limited 

social networking. It is 

frequently observed that people 

with an ASD will often prefer 

individual work and limit their 

interactions with their peers, 

Syriopoulou-Delli, Agaliotis, & 

Papaefstathio (2016) observed 

this when the individual with an 

ASD is unable to or refuses to 

initiate or participate in social 

activities outside of their 

comfort zone.  In relation to 

social networks in the context of 

typical autistic comfort zone, 

empirical evidence (see Folstein, 

& Rutter, 1977; Howlin, 

Mawhood, & Rutter, 2000; Losh, 

& Piven, 2007; Mazurek, & 

Kanne, 2010; Rowley et al., 

2012) suggests that individuals 

with an ASD will have a very 

small group of friends. When 

they are forced outside of the 

select group of peers they 

socialise with, they will 

disengage and become anxious 

from the task at hand.  

The diagnostic criteria in the 

DSM-5, specifies that difficulties 

in the formation, maintenance 

and comprehension of social 

relationships can be 

demonstrated by difficulties of 

the individual to adjust their 

behaviour to changes in social 

contexts (APA, 2013). We must 

consider that this difficulty to 
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adapt to context comes from a 

limited ability of autistic 

individuals to intuitively 

understand and naturally pick up 

‘unspoken’ social rules, 

compared to their neurotypical 

peers (Myles, Trautman & 

Schelvan, 2004). As a result, the 

individual with an ASD will 

demonstrate actions that can be 

contrary to the socially accepted 

practices associated with the 

context. For example, Volkmar, 

Paul, Klin & Cohen (2005) 

suggest that the reliance 

individuals with ASD may have on 

formal rules of behaviour and 

social conventions, is 

accompanied by a lack of 

spontaneous adaption to 

uniformalised behaviours and 

conventions. Such changes and 

transitions from social context, 

like the change from primary 

school to high school, can result 

in impacts upon teaching and 

learning for the autistic 

individual, due to the difficulties 

in adapting to social contexts. 

IMPLICATIONS  ON TEACHING 

AND LEARNING 

  At present, there is a lot of 

intervention in place to support 

teaching and learning of students 

with an ASD unfortunately, Able, 

Sreckovic, Schultz, Garwood & 

Sherman (2014) highlighted the 

unpreparedness of mainstream 

teachers to face the issues 

arising from teaching a student 

with an ASD. Notwithstanding 

such issues relating to 

professional skills, there are 

further implications of the 

unique social characteristics of a 

student with ASD on teaching 

and learning. 

In a study by Müller et al., (2016) 

using the ‘Movie for assessment 

of social cognition’ model among 

a cohort of individuals with ASD, 

it was determined that when 

exposed to a non-social task, 

situation or object, the 

individual would display 

heightened engagement, 

compared to when there was an 

interpersonal and social element 

to the task, situation or object. 

This lack of engagement presents 

significant issues to the learning 

process as the students will 

naturally be inclined to become 

less engaged when social 

learning is involved. This can 

provide significant gaps in 

education outcomes as the 

student, presented in these 

situations can become 

disengaged from their learning or 

turn to behaviours created by 

anxiety trigged behaviours such 

as, destruction of the learning 

environment/resources, self-

harming behaviours or an anxiety 

related emotional overload 

(Matson & Nebel-Schwalm, 

2007). This response to 

social/interpersonal stimulus is a 

challenge to many educators 

with an ASD student in the 

classroom, as the resulting 

behavior disrupts the learning. 

In terms of educational 

outcomes, the lack of social 

understanding and ability to 

engage in reciprocal social 

interactions means that the 

learner with ASD faces 

challenges with school based 

tasks in both the classroom and 

playground that involve social 

engagement with others 

(Syriopoulou-Delli, Agaliotis, & 

Papaefstathiou, 2016). This lack 

of social reciprocity is a 

significant impacting factor on 

learners with ASD and outcomes 

related to their academic 

achievement (Este, Rivera Bryan, 

Cali & Dawson, 2010). Routinely 

in a classroom, socially oriented 

tasks and assessments such as 

group work and presentations are 

used, Newman (2007) and Able 

et al., (2014) postulated that 

social assessment tasks (e.g. 

presentation) can lead to 

anxiety; withdrawal and 

avoidance of task.  

The neurocognitive impairments, 

which lead to debilitation of 

interpersonal impairments are 

suggested to affect basic 

motivation and ability to 

understand others thoughts, 

feelings, and behaviors (Baron-

Cohen, 2009; Chevallier et al., 

2012). Under the national 

curriculum, students who are 

identified as being autistic are 

required to demonstrate their 

ability in areas that are a 

considerable weakness for them. 

An example of this is under 

descriptor ACELT1807, students 

are expected to be able 

to :“recognise and explain 

differing viewpoints about the 

world, cultures, individual 

people and concerns represented 

in texts” (ACARA, 2016), this 

fundamentally is going to 

disadvantage a student with ASD, 

due to the difficulties in 

understanding perspectives of 

others in the text, this 

disadvantage is increased when 

the text is a visual medium and 

students with ASD cannot 

accurately perceive the emotion 

conveyed through non-verbal 

means (Trevisan & Birmingham, 

2016). 

A major impact on teaching and 

learning caused as a result of the 

social characteristics of a 

student with an ASD is the 

resulting time spent away from 

the curriculum to build a rapport 

with the student (Lindsay, 

Proulx, Scott & Thompson, 

2012). As a result of deficits in 

the social-emotional reciprocity 

and debilitation in interpersonal 

skills, time must be spent by the 

educator to form a meaningful 

connection and trust with the 

student to have them engage 

(Canavan, 2016). The long term 

implications of requiring time 

away from the curriculum, as 

with absences, to build trust is 

the student falling behind in 

their learning outcomes and in 

senior primary and junior 
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secondary years requiring intense 

support in the form of an 

Individualized Curriculum Plan 

(ICP) and not being able to attain 

senior standard outcomes during 

the post-compulsory phases of 

schooling (Simons, Bampton, 

Findlay & Dempster, 2007). The 

challenge for the educator in this 

instance is they must attempt to 

teach the curriculum to the 

students, while building the 

relationship of the student with 

an ASD and explicitly teach them 

social skills in order to be 

successful; thus overloading the 

teachers. 

CONCLUS ION 

Through this paper, the social 

characteristics of autism 

spectrum disorders have been 

analysed in-depth, utilising the 

most recent literature to justify 

the significance of ASD and its 

implications to the teaching and 

learning process. While focusing 

on the spectrum holistically, the 

paper has been able to 

determine that the social 

characteristics of autism are key 

defining factors of the condition 

and that the current practices 

used are not nearly as effective 

due to the neurotypical approach 

to student expectations and 

pedagogy. 
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THE K-W-EVERYTHING CHART: A MULTIFUNCTIONAL 

GRAPHIC ORGANIZER  
BY CHRIS SCLAFANI 

THE BAS ICS  

Have you ever wanted to study a 

book in great depth, yet still 

provide a graphic organizer that 

is simple and effective for your 

students? Have you ever finished 

a reading lesson and realized 

that the students wanted to do 

more than the task required? Is 

there one solid strategy or 

learning scaffold that can 

properly address these questions? 

The K-W-Everything chart might 

just be that answer. For years, 

teachers have used the 

traditional KWL chart as a go-to 

activity. Many teachers feel that 

this is a great option to connect 

“new to known” in a single 

activity, while also building 

note-taking skills during the 

“What did we learn?” column. 

When completed, KWL will allow 

for a basic overview of the book, 

as it also takes into account what 

Moll, Amanti, Neff, and Gonzalez 

(1992) referred to as the unique 

“funds of knowledge” (p.132) 

that each of us possess as 

learners in the “What do you 

know?” component. These are all 

valid points, but as a literacy 

professional, there are times 

when I want to get past a surface 

understanding of the text, and 

view the reading experience 

from a wide range of 

perspectives.  

The modifications included in the 

K-W-Everything chart create new 

opportunities for teachers and 

students. It transforms KWL from 

an activity to a small-scale 

project by introducing new skills 

and ideas. K-W-Everything allows 

learners to work to their 

respective potential levels while 

asking them to perform tasks 

that typically fall far outside of 

the scope of the original K-W-L. 

These modifications target 

crucial areas of learning and 

curriculum that are valued in 

modern schools. The following 

new columns were added to K-W-

L to create K-W-Everything: 

PRIOR KNOWLEDGE, 

PREVIEW, PREDICTIONS  

This is opening column of the K-

W-Everything chart. Teachers fill 

out part of this section by 

creating bullet points or notes 

that they feel must be reviewed 

before reading the text. Smith 

(2004) has often stated that prior 

knowledge assists the reader in 

making sense of a reading 

experience as part of his theory 

behind the reader's usage of 

schema. This portion of the chart 

not only provides key points to 

build upon, but also encourages 

the students to survey the 

reading materials that will be 

used for that lesson. This is 

important because they will also 

write a prediction about what 

they think they will learning as 

they progress through the day. 

"Using graphic organizers before 

reading helps students make 

predictions the follow text 

structure" (Nettles, 2006, p.343). 

Predictions can also be helpful 

because some students will read 

more actively to see if the 

predictions were correct. It 

becomes clear that the 

prediction process and the 

introduction of a graphic 

organizer appear to have a 

symbiotic relationship when used 

correctly. 

 

QUOTES  

The quotes section of the K-W-

Everything is a nod towards the 

expectations of the future. 

Citing text accurately is key skill 

for students to develop as they 

approach the upper grades. It is 

also important to note that 

teachers of the elementary 

grades frequently ask the 

students for text evidence to 

support a thought. This area of 

the chart allows for both of 

these interconnected learning 

objectives to develop in a clear 

and nonthreatening way.  The 

Australian Curriculum Version 8.5 

(2017) lists that year five and six 

students should be able to use 

text to support ideas in their 

“Inquiry and Skills” section in the 

following standard: “Locate and 

collect relevant information from 

primary and secondary sources.” 

Nettles (2006) sees additional 

participatory value in quotes 

when stating, "Students can read 

their favorite quotes aloud, using 

appropriate tone and expression, 

and then share the reason for 

choosing the quote" (p.451).  

Perhaps, students could discuss 

the connections between this 

section and the "What did I 

learn?" section to see the textual 

evidence links that exist in their 

own learning. 

VOCABULARY 

Larson, Dixon and Townshend 

(2013) indicated that academic 

vocabulary practice helps 

students to “develop academic 

language and access academic 

texts” (p.16). As teachers, we 

often do our best to hypothesize 

what words might stand out to 

students in a given reading 
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experience and frequently 

preview these words for our 

young readers Alternatively, we 

might highlight the words ahead 

of time and read them in context 

as part of the overall reading 

experience. With K-W-

Everything, the children are in 

charge of identifying the key 

terms that registered with them 

individually. This column could 

potentially lead to vocabulary 

activities such as the 

development of a holistic text 

glossary that accounts for all of 

the words collected by the group 

or class for that day. 

“Vocabulary is a critical factor in 

the development of reading 

skills” (Conradi, McKenna, & 

Robinson, 2012, p.116). 

RESEARCH 

The outside research piece is 

generates a natural follow-up 

activity to the lesson. Students 

must note topics or new 

questions that will lead to new 

learning in the future. They can 

use this part of the organizer to 

enhance their overall knowledge 

of the topic at hand, or to hone 

in on a specific aspect of that 

topic that they would like to 

study more deeply. Educational 

innovator, Harvey Daniels (2002) 

recognized this role of the 

student as researcher and placed 

it among his top priorities for 

nonfiction study (p.112). This 

column sends an important 

message to students that 

learning does not end when the 

lesson is completed.  

CONCLUS ION 

K-W-Everything has widespread 

benefits for students of all skill 

levels and backgrounds. It is a 

rarity for educators to reach 

such a vast array of learners with 

a singular graphic organizer. For 

students who are reluctant or 

passive readers, the prior 

knowledge, preview, and 

predictions piece might be 

particularly important. These 

students will be engaging in 

literacy activities that create 

active reading for 

comprehension, which creates a 

more beneficial and useful 

opportunity for learning. 

“Students who participated in 

active comprehension had more 

to say about the experience, and 

what they had to say was 

positive” (Yopp & Dreher, 1994, 

p.298). Perhaps these behaviors 

will carry over into future 

reading experiences, and these 

learners will no longer need to 

be prompted from the chart or 

by their teachers. 

 In general, graphic organizers 

are recommended for students 

from diverse language 

backgrounds. In a study of 

content are teaching, Nussbaum 

(2002) noted that graphic 

organizers were an appropriate 

form of assistance for new 

bilingual students, and the 

children were able to organizer 

and express data more easily 

with this scaffold in place. The 

column of K-W-Everything that is 

devoted to vocabulary might be 

particularly helpful for these 

students. For students who do 

not speak English as their first 

language, it is often these words 

that can be problematic. Here, 

students can take time to focus 

on these words, and in some 

settings it might be advisable to 

allow students to look these 

words up on an as needed basis 

as the reading of the text is in 

progress. Additionally, the 

quotes section provides these 

learners with an opportunity to 

record examples of academic 

language, which typically lags 

behind social language in 

development for new learners of 

English.  "It is the case that 

social language skills develop 

more rapidly than academic 

language skills" (Truscott & 

Watts-Taffe, 2000, p259). These 

quotes could be a chance to 

close that gap. 

Finally, while all students 

benefit from the research piece, 

gifted students are offered an 

immediate extension of the 

literacy event by listing items 

that they feel are worthy of a 

closer look. Additionally, they 

can continue their learning by 

evaluating what new questions 

they have after learning about 

the topic at hand. Another 

widespread positive effect of the 

research portion of this chart is 

the ideology that learning goes 

far beyond an isolated learning 

experience within the walls of 

the school building. The thought 

that knowledge can be gained in 

any setting is invaluable. 

Teachers can approach K-W-

Everything from many angles. 

When necessary, they could start 

with the traditional K-W-L chart 

and add a new column each time 

they delve into a new nonfiction 

book or article. This would 

create a slow build towards the 

expectations of full K-W-

Everything. Another means of 

slow integration would be to 

assign the different new columns 

listed above as specific jobs or 

roles, much like a literature 

circle, and rotate these role until 

all group members have tried all 

columns. Of course, it is always 

possible that the students are 

ready and able to deal with the 

entire K-W-Everything at once. 

These are all decisions that are 

made at the discretion of the 

teacher. Regardless of the 

implementation choice one 

prefers, the K-W-Everything 

chart is a powerful tool that will 

assist both students and 

educators with the 

comprehension of nonfiction 

text. 
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TEACHER TIPS 

EDUCATION IS NOT PREPARATION FOR LIFE; EDUCATION IS LIFE ITSELF. 

JOHN DEWEY

Whether you are a veteran 

educator or new, it always helps 

to get some pointers. Below you 

will find a range of advice and 

tips from educators across the 

country. 

 Always find a work-life 

balance. You do not 

want to over exert 

yourself, you are at your 

best when you have 

balance. 

 Believe it or not, 

students like it when 

there are boundaries in 

place. Be firm with the 

expectations. 

 Hate it when students 

ask “When are we ever 

going to use this?” make 

your lessons have 

practical applications, it 

is more engaging. 

 Don’t be afraid to 

embrace technology, but 

do not use it to replace 

your role, use it to 

assist. 

 A good teacher has 

objectives, to make a 

lesson meaningful. The 

students should always 

know what their learning 

to do and what you 

expect as an outcome. 

 You can never have 

enough stationary! It 

always seems to 

disappear. 

 All students come with 

their own baggage. 

Getting to know a little 

about what they bring to 

class helps immensely. 

 It is okay to teach 

differently to the 

teacher in the classroom 

next to you. Each 

teacher has their own 

strengths in facilitation, 

find and use yours! 

 Don’t just re-teach the 

same unit the same way. 

Continuously improve it 

make it better each 

time. 

 Always provide students 

with opportunities to 

demonstrate their 

enthusiasm, interest and 

involvement in learning. 

 At the beginning of a 

lesson encourage 

students to state 

questions and concerns 

they have. List these on 

the board and answer 

them as you teach. 

 It is always good to 

partner up with a more 

experienced teaching in 

a mentoring context. 

They can guide you and 

help you grow! 

 Do not be afraid to ask 

for help! It will not look 

badly on you if you seek 

assistance to overcome 

issues or concerns. 

 Failing is an opportunity 

to learn. Constructively 

celebrate the mistakes 

students and yourself 

make to learn from the 

experiences and improve 

in the future. 

 A portfolio of evidence is 

a useful way to assess 

multiple topics that are 

learned across a term, 

this may be particularly 

useful in Maths rather 

than using exams or 

assignments. 
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INSPIRING EDUCATOR 

DANIELLE PRITCHARD TEACHER 

WHY DID YOU WANT TO 

BECOME A TEACHER?  

My own high school years could 

be characterised as transient and 

tumultuous. In the five year 

period I attended 6 different 

schools, two of those as an 

independent student not living at 

home. 

I honestly believe that I was able 

to survive and thrive during this 

time through the help of 

teachers and other staff at the 

schools.  

Two key people in this were my 

Year 10 Art Teacher and the 

school Guidance Councillor. 

These wonderful women listened 

to me when I needed it most and 

became the consistent caring 

adults I needed during that phase 

of my life.  So, the first reason I 

decided to become a teacher 

was to be able to pay it forward 

and help other young people in a 

similar situation to myself at 

that age.  

The second reason is that I thrive 

when I’m around people.  I’ve 

always been involved in groups 

and activities where I can spend 

time with people.   This is a 

career where I can combine my 

love of art with my passion for 

people and the community.  

Finally, I have a love of art and 

design. The perfect career path 

to share my passions and inspire 

the younger generation is 

teaching. 

WHAT AREAS  DO YOU TEACH, 

WHY DID YOU DECIDE TO 

SPECIALISE IN THESE AREAS?  

My teaching areas are Art, Film 

and Television and Information 

Technology.  I have also taught 

Business, English and pastoral 

care.  Art has always been in my 

life.  I have a few artists in my 

family and friendship circle 

whom have inspired and 

encouraged my interest and 

passion in the artistic field.  I 

completed a Bachelor of Fine Art 

majoring in sculpture and new 

media which involved a number 

of multimedia works.  This 

interest in technology 

contributed to my decision to 

include Film and Television and 

Information Technology in my 

teaching areas. 

I am an advocate of the 

Confucius quote “Choose a job 

you love, and you will never have 

to work a day in your life.” 

So naturally when it came to 

choosing what I wanted to teach, 

it made sense to follow my 

interests and teach within the 

realms of my lifelong passion.      

WHAT IS  ONE OF YOUR MOST 

MEMORABLE EXPERIENCES  

EDUCATING? 

On my first day of teaching I was 

given a care class full of 

challenging, awkward young 

teenagers.  I was terrified!  For 

the following 5 years I spent 

every morning checking in with 

them and a lesson a week 

focusing on pastoral care issues 

such as social and emotional 

wellness and skills. Needless to 

say, I grew attached to this 

beautiful group of young people.  

My most memorable experience 

was watching them graduate at 

the end of year 12 as amazing, 

mature and confident young 

adults.  I’m pretty sure that class 

will have a special place in my 

heart for a long time to come. 

HOW DO YOU ENGAGE YOUR 

STUDENTS  IN YOUR SUBJECT? 

I’d like to think that my passion 

for what I teach helps me engage 

the students.  They feed off the 

energy in the room. If a teacher 

isn’t interested in what they are 

teaching, or if they don’t want 

to be there then the students 

can tell and will almost certainly 

disengage. There are days when 

it’s trickier than others to 

maintain the energy; this is when 

some acting skills come into 

play. 

YOU HAVE TWO KIDS  AND 

SOMETIMES  BRING THEM  TO 

WORK W ITH YOU, IS  TH IS  

POS ITIVE EXPERIENCE?  

I was lucky enough to be 

involved with the school musical 

at my current school.  Due to the 

large scale of the production, 

there were a number of 

weekends where I would need to 

be at school painting props and 

helping make costumes. I would 

often be unable to find a 

babysitter.  The school was 

amazingly adaptable and open to 

the idea of me bringing in my 

daughter while working on the 

production.  I’m also very 

blessed to have such an easy 

going baby that will either play 
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independently or have a nap in 

the baby carrier when needed.  I 

think it’s a great experience for 

the kids to be involved in what I 

do for work.  I am hoping 

exposing them to these 

experiences will help them grow 

as people and understand the 

importance of being an active 

member of a community. 

HOW DO YOU THINK YOU ARE 

MAKING A DIFFERENCE IN 

THE LIVES  OF YOUR 

STUDENTS?  

By believing in, and being there 

for them I’m hoping that I am 

able to help make their 

challenging teenage years a little 

easier and allow them to grow 

into responsible, healthy, strong 

adults.  

WHAT IS  YOUR EDUCATIONAL 

PHILOSOPHY?  

I strongly believe that a student 

needs a sense of connectedness 

and belonging before they are 

able to effectively learn.  A 

sense of belonging has been 

found to help protect children 

against mental health problems 

and helps improve their learning.  

I do this by getting to know who 

my students are and what makes 

them tick. I also encourage them 

to get to know who I am a little 

so they feel more comfortable in 

my classroom.  

WHAT ARE YOUR GOALS  FOR 

THE FUTURE?  

I would love to be lecturing at a 

university or possibly venture 

into educational consulting.  I’ve 

had experience tutoring at 

university and absolutely loved 

it.  

If I’m teaching at a high school 

I’m only the difference one 

teacher can make.  If I can 

inspire beginning teachers to be 

the best they can, I would be 

making a difference to many 

more young people.  

TO NEW TEACHERS  OUT 

THERE, WHAT IS  ONE PIECE 

OF ADVICE YOU WOULD GIVE 

THEM? 

Never ever underestimate the 

impact you as one person can 

make on a young person’s 

life.  :) 
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